International scientific-methodological electronic journal

‘ FI ed u .uz “Foreign Languages in Uzbekistan”, 2023, No 3 (50), 87-98

foreign language education https://journal.fledu.uz
ISSN: 2181-8215 (online)

INTEGRATION OF INFORMATION AND COMMUNICATION TECHNOLOGIES
IN ONLINE TEACHING OF ACADEMIC ENGLISH IN HIGHER EDUCATION

IN UZBEKISTAN

Diana Rafailevna AKHMEDJANOVA

Ph.D. in Educational Psychology and Methodology, Associate Professor

Institute of Education National Research University “Higher School of Economics”
Moscow, Russia

Kholida Ashirmetovna BEGMATOVA

Associate Lecturer, MA in Linguistics (English)
Westminster International University in Tashkent
Tashkent, Uzbekistan

Nargiza Rustamovna ABDURAKHMANOVA

Senior Lecturer, MA in Linguistics (English)

Management Development Institute of Singapore in Tashkent
Tashkent, Uzbekistan

OZBEKISTONDA OLIY TA’LIMDA AKADEMIK INGLIZ TILINI ONLAYN
O‘QITISHDA AXBOROT-KOMMUNIKATSION TEXNOLOGIYALARINI

INTEGRATSYASI

Diana Rafailevha AXMEDJANOVA

(PhD) dotsent

Milliy tadqiqot universiteti “Oliy iqtisodiyot maktabi” ta’lim instituti
Moskva, Rossiya

Xolida Ashirmetovna BEGMATOVA
O‘qtuvchi

Toshkent xalgaro Vestminster universiteti
Toshkent, O‘zbekiston

Nargiza Rustamovna ABDURAXMANOVA

Katta o‘qituvchi

Toshkentdagi Singapur menejmentni rivojlantirish instituti
Toshkent, O‘zbekiston

UHTEIr'PAIIMA NTHOOPMAIIMOHHO-KOMMYHHUKALIMOHHBIX TEXHOJIOTHUH
B OHJIAMH-OBYYEHME AKAJEMHUYECKOMY AHIJIMMCKOMY A3BIKY B
BBICIIIEM OBPA30BAHUH Y3BEKHCTAHA

JAuana PadpanabeBna AXME/JXKAHOBA

JIOKTOp HayK M0 MeJaroruiyeckou MCUX0JIOTUH, JOIEHT

WHCcTUTYT 06pa3oBaHus HanimoHa/IbHOTO HCCIE[0BAaTE/IbCKOT0 YHUBEPCUTETA

«BpIcI1ag 111K0JIa 9KOHOMUKH»

MockBa, Poccusa diakhmedjanova@gmail.com

DOI: 10.36078/1587921781 87 O‘zbekistonda xorijiy tillar, 2023, Ne 3 (50), 87-98


https://journal.fledu.uz/
mailto:diakhmedjanova@gmail.com

Linguodidactics and Methods
Technologies of Teaching Languages Akhmedjanova D.R., Begmatova Kh.A., Abdurakhmanova N.R.

Xosmaa AmpmerosHa BETMATOBA

[IpenosaBaTe/1b aHTIMKACKOTO A3bIKa

MexayHapoHbI BecTMUHCTEepCKUM YHHUBepcUTeT B TallkeHTe
TamkedT, Y36ekucrad kholidabegmatova@gmail.com

Haprusa PycramoBHa AB/IYPAXMAHOBA

Crapiuii npemnogaBaTesb

CHHranypCcKud HHCTUTYT Pa3BUTHS MeHePKMeHTA B TalllkeHTe
TamkedT, Y36ekucrad nabdurakhmanova85@gmail.com

UDC (UO'K, YIK): 372.881.111.1 Abstract. Information and Communication Technologies (ICT) have

been steadily integrating into higher education of Uzbekistan for the last
For citation (iqtibos keltirish uchun, g1 thirty years. The COVID-19 pandemic has significantly accelerated this
IUTHUPOBAHUA ): process, leading all universities to adopt distance education. This article
Akhmedjanova D.R., Begmatova Kh.A., reports on the results of the case study analysis of three international
Abdurakhmanova N.R. Integration of universities in Tashkent and their integration of ICT tools in Academic

information and communication technologies English courses during the pandemic. Previously, no universities in
in online teaching of academic English in higher Uzbekistan had experience in delivering online courses, so each
education in Uzbekistan // O‘zbekistonda university had to choose its approach. Universities opted both for
xorijiy tillar. — 2023. — Ne 3 (50). — B.87-98.  synchronous and asynchronous online sessions using various
videoconferencing tools and learning management systems. The

Technological, Pedagogical, and Content (TPACK) framework was used

https://doi.org/ 10.36078/1687761685 to reflect on teachers’ experiences with ICT. The results suggest that
while teachers have developed digital literacy skills and felt comfortable
using technology, they had to introduce certain changes to pedagogical
decisions and material development for Academic English. Some of the
successes of teaching English online included availability and access to
the materials 24/7 and timely delivery of assessments. In contrast, the
challenges of teaching English online indicated a lack of student
engagement, increased cases of cheating and plagiarism, and difficulties
. with the materials design. Nevertheless, the transition to online teaching
Copyright © 2023 by author(s). strengthened the development of digital literacy skills and online English
courses Uzbek universities should focus on online English teaching
methods, development of online assessments, and materials design for
online classes. The article proposes a set of recommendations for
research, practice, and policy to facilitate integration of the ICT tools for

Academic English and higher education in Uzbekistan.
@-5—_ Keywords: ICT; case study; TPACK; digital literacy; Academic
English; teacher engagement.
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Annotatsiya. Annotatsiya. Axborot kommunikatsiya texnologiyalari
(AKT) so‘nggi 20 yil davomida O‘zbekiston oliy ta’lim tizimiga izchil
integratsiyalashmoqgda. COVID-19 pandemiyasi bu jarayonni sezilarli
darajada tezlashtirdi va barcha universitetlarni masofaviy ta’limga
o‘tishga olib keldi. Ushbu maqolada pandemiya davrida Toshkentdagi
uchta xalgaro universitetning amaliy tahlili natijalari va ularning AKT
vositalarini Akademik ingliz tili kurslariga integratsiyalashuvi hagida
so‘z boradi. Ilgari O‘zbekistondagi hech bir universitetda onlayn
kurslarni o‘tkazish tajribasi yo‘q edi, shuning uchun har bir universitet
o‘ziga xos yondashuvni tanlashi kerak edi. Universitetlar turli xil
videokonferensiya aloqa vositalari va ta’limni boshqarish tizimlaridan
foydalangan holda sinxron va asinxron onlayn sessiyalarni tanladilar.
Texnologik, pedagogik va kontent (TPACK) asosi o‘gituvchilarning
AKT bo‘yicha tajribasini aks ettirish uchun ishlatilgan. Natijalar shuni
ko‘rsatadiki, o‘qituvchilar ragamli savodxonlik ko‘nikmalarini
rivojlantirib, texnologiyadan foydalanishda o‘zlarini qulay his qilishgan
bo‘lsalar-da, akademik ingliz tili uchun pedagogik garorlar va
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materiallarni ishlab chiqishga ma'lum o‘zgarishlar kiritishlari kerak edi.
Ingliz tilini onlayn o‘qitishning ba'zi yutuqlari 24/7 materiallar
mavjudligi va ulardan foydalanish va baholashlarni o‘z vaqtida yetkazib
berishni o‘z ichiga oladi. Aksincha, ingliz tilini onlayn o‘qitishdagi
qiyinchiliklar talabalarning faolligi yo‘qligi, aldash va plagiat
holatlarining ko‘payishi va materiallarni loyihalashdagi qiyinchiliklarni
ko‘rsatdi. Shunga qaramay, onlayn o‘qitishga o°tish ragamli savodxonlik
ko‘nikmalarini va ingliz tili onlayn kurslarini rivojlantirishni
kuchaytirdi. O‘zbekiston universitetlari ingliz tilini onlayn o‘qitish
usullariga, onlayn baholarni ishlab chigishga va onlayn darslar uchun
materiallarni loyihalashga e’tibor qaratishlari kerak. Maqolada akademik
ingliz tili va O‘zbekiston oliy ta’limi uchun AKT vositalarini
integratsiyalashuviga ko‘maklashish maqgsadida tadqiqot, amaliyot va
siyosat bo‘yicha tavsiyalar to‘plami taklif etilgan.

Kalit so‘zlar: AKT; tematik analiz; TPACK; ragamli savodxonlik;
Akademik ingliz tili; o‘qituvchining ishtiroki

AnHoTanust. MH()OPMAMOHHO-KOMMYHHKAIIMOHHBIE  TEXHOJIOTUH
(MKT) HeykJIOHHO MHTEIPUPYIOTCS B  BbIcliee 0Opa3oBaHHE
VY30eknucTaHa Ha MPOTSHKEHUM IMOCIEAHUX Tpuauatu jer. [langemus
COVID-19 3HauWTenbHO YyCKOpWJIa 3TOT IIPOILIECC, BBIHYIUB BCE
YHHMBEPCUTETHI IepeHTH Ha TUCTAHIMOHHOE oO0y4deHue. B 3Toif cTaTbe
cooOmraeTcss 0 pe3ynbTaTax aHajdM3a KeHCOB TpeX MEXTyHapOJHBIX
YHHMBEpCUTETOB B TamkeHTe U ux uHTerpanuu uHctpymentoB KT B
KypCBI aKaJIEMHUYECKOTO aHTTIMICKOTr O s13bIKa BO BpeMs manaemMun. Panee
HU B OJTHOM By3e Y30ekucraHa He OBbLIO ONbBITA MPOBEICHUS OHJIAWH-
KYPCOB, ITO3TOMY KaXJIOMY BY3Y MPHXOAMIOCH BEIONPATH CBOM MOIXO/.
YHHBEpCUTETH BBIOpaANM KaK CHHXPOHHBIE, TaK M ACHHXPOHHBIC
OHJAWH-CECCUM €  HCIOJIb30BAaHMEM  paA3IM4YHBIX HHCTPYMEHTOB
BUJICOKOH(EPCHIICBSI3M M CHCTEM  yIPaBJICHUS  OOyUCHHEM.
TexHonoruueckasi, megarorudeckas M Cofep)kKaTelbHas CTPYKTypa
(TPACK) uncnomnbp3oBanachk JUIsl OTPAKEHHS OMBITa MpernojaBaTeiei B
obnmactu UKT. Pe3ynbTaThl MOKa3bIBAIOT, YTO, XOTS MPENOJaBaTeId
pa3BUIM HaBBIKM [H(GPOBOM TPaMOTHOCTH U UYBCTBOBAIM CeOS
KOM(OPTHO, HCHOJB3yd TEXHOJOTHH, WM MPHIUIOCH BHECTH
OIIpe/ieIeHHbIC N3MEHEHHS B MEJaroruieckue perieHust U pa3padoTKy
MaTepualoB Ul aKaJeMUYecKoro aHriuiickoro. Hekoropsie wu3
yCIIEXOB OHJIAWH-00YYEeHUS aHTTTMHCKOMY SI3bIKY BKJIIOUYAIOT HAJIMIHE U
JOCTYyIl K MarepuaiaM B pexxume 24/7, a Takke CBOEBPEMEHHYIO
JOCTaBKy OIIEHOK. HampoTuB, mnpoOieMbl ¢  IpenoaaBaHHEM
aHIIMHCKOro s3blka B MHTepHeTe yka3plBalll Ha OTCYTCTBHE
BOBJICYEHHOCTH YYAIUXCs, YBEIHMYCHHE CIIy4yaeB MOIIEHHHYECTBA U
IUlaryuaTa, a TaKXke TPYAHOCTH C AU3aliHOM MarepuasloB. Tem He MeHee
Hepexoj K OHJIAHH-00YYEHHIO YCHJIMJI Pa3BUTHE HABBIKOB LU(POBOIA
TPaMOTHOCTH M OHJIAHH-KYPCOB AHIJIMHCKOTO sI3BIKA. Y30EKCKHe
YHUBEPCHUTETHI  JIOJDKHBI ~ COCPEAOTOUYMTHCS Ha  OHJIAWH-METOAax
o0y4eHMs aHIJIMHCKOMY S3BIKY, pa3pa0OTKe OHJIAMH-OLIEHOK U
pa3paboTke MaTepHaloB ISl OHJANWH-KJIaccoB. B crathe mpearaercs
Ha0Op pEeKOMEHJAIMH ISl MCCIEeNOBAHMM, INPAKTUKH W TIOJUTHKH,
CIIOCOOCTBYIOIINX UHTETpauuu HHCTPYMEHTOB UKT JUTSE
aKaJIeMUYeCKOrO aHMIMHCKOTO sI3bIKa M BBICHIErO  00pa30BaHUA
VY36ekucrana.

KunwueBble cioa: HKT; temarnueckoe wuccinenoBanue; TPACK;
nudpoBasi TPaMOTHOCTb; aKaJeMUYEeCKUH aHTIMICKUN; BOBJICYCHHOCTD
npernoiaBaTeneil.
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Introduction. The spread of COVID-19 led to mass closures of
schools and universities in many countries worldwide (16).
Traditional education systems had to be converted into online mode,
and the government of each country faced the problem of transitioning
to distance learning. Depending on circumstances and conditions,
each country had its approach to addressing this emergency situation.
For example, China was the first to adopt Suspending Classes Without
Stopping Learning policy so that all learners could continue education
even during the pandemic (10). More than 1,000 universities in China
embraced the online education, delivering classes to more than 1.18
billion university students. However, there was a concern about the
students’ engagement in online sessions and quality of education (10).

Despite the fact that universities in the USA quickly reacted to
the spread of the pandemic by eliminating face-to-face learning and
switching to online instruction, teachers and students experienced
high levels of stress. The shift to online instruction was unexpected
and appeared alongside other problems of everyday life: losing close
people, being sick and isolated, and experiencing financial difficulties
(6). In France, teachers received access to such online resources as
teaching platforms and self-guided trainings (4); however, valid and
reliable online assessment of students’ learning was still an issue to
combat in French universities (7). Some other researchers (5) reported
that conversion to online learning was highly challenging for
Indonesian teachers and learners because many students living in
remote areas experienced unstable Internet connections. The problem
was solved by adapting a learning platform that was suitable for all
learners.

The transition to online education started on March 16, 2020, in
Uzbekistan, when the first case of COVID-19 was diagnosed. The
Uzbek government announced a lockdown in the country, and all
educational institutions had to switch to online learning. The Special
Republican Commission on Preparation of the Program of Measures
to Prevent the Spread of Coronavirus in the Republic of Uzbekistan
announced the suspension of all Uzbek universities from the
educational process for three weeks. Later, the suspension had been
prolonged due to the continuous spread of COVID-19 in the country.
As a result, all state and international universities were obliged to
make an emergency plan to switch from offline learning to online.
Each university opted for its own way of transition depending on its
facilities and conditions. Such factors as unstable Internet connection,
digital literacy of students and teachers, and availability of electronic
devices among students and professional staff, to name a few, were
considered while implementing the changes into the educational
program to make it suitable for online learning. One of the major
problems observed in Uzbekistan was access to the Internet. Hence,
the transition to online learning and teaching was aggravated by online
education being the first experience for educators in Uzbekistan (1;
2). In order to overcome this issue, teachers in Uzbekistan shared
lessons recordings and communicated with learners in messengers (1;

90 0‘zbekistonda xorijiy tillar, 2023, Ne 3 (50), 87-98



Linguodidactics and Methods

Technologies of Teaching Languages Akhmedjanova D.R., Begmatova Kh.A., Abdurakhmanova N.R.

DOI: 10.36078/1587921781

2). Despite all the challenges, the educational process was continuous
even during the pandemic.

The unprecedented transition to distance learning in higher
educational institutions in Uzbekistan indicated the necessity of
properly integration Information and Communication Technology
(ICT) in the teaching process. Numerous research studies shed light
on implementating ICT tools in education. For example, researchers
from China (18) reported that the quality of online classes depends on
teachers’ beliefs and perceptions of ICT, teaching experience, views,
and background knowledge. Examination of three university teachers’
formative assessment practices of online writing indicated three types
of engagement with ICT: disturbing, auxiliary and integral. The
disturbing type of engagement with ICT refers to a low-level
engagement when a teacher has limited experience, motivation and
beliefs in the benefits of implementing ICT tools in the writing
classroom for assessment purposes. The auxiliary type of engagement
is a medium-level engagement when a teacher understands the
benefits of ICT tools and believes they might be engaging and helpful
during online writing lessons. However, this teacher lacked
confidence and in-depth knowledge of ICT use. Finally, the integral
type of engagement refers to a high-level engagement when another
teacher feels confident and knows how to employ the ICT tools in
online lessons. The authors indicated that the integral type of
engagement requires teachers to have experience, confidence, and
high motivation to use ICT tools. To reach the integral type of
engagement and avoid problems with online classes, it is suggested to
consider implementing professional development workshops at
universities and involving companies to develop ICT tools to be user-
friendly for educators.

Students experienced decreases in their scores during the final
exams across educational settings. For example, researchers from the
U.S. (12) pointed out that students’ low results from the final exams
during the pandemic in American universities were due to teachers’
limited experience in conducting online classes. As it was an
emergency shift from face-to-face teaching to online mode, some
teachers did not have sufficient digital literacy to implement some of
the ICT tools. The online classes became boring, and students’
engagement decreased drastically from active to passive. The research
findings show that student performance plunged not because of
gender, race, or first-generation status but due to the pedagogical
competence and experience of the instructors in applying such ICT
tools as polling software or peer interaction during online classes.
These studies suggest that teacher plays a significantrole in delivering
educational messages to students or making the lesson more
interactive and useful, even in online learning environments. For this
reason, it is very important to train academic staff at educational
institutions to adapt ICT tools during online teaching.

The research findings in the reviewed countries suggest various
degrees of success with ICT implementation during this pandemic.
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This article focuses on the ICT integration in three higher educational
institutions in Tashkent. Specifically, we report the initial results of
innovative online teaching experiences in Academic English (AE)
courses. To understand ICT integration, we use the Technological,
Pedagogical and Content Knowledge framework (TPACK) (9).

Technological, Pedagogical and Content Knowledge
(TPACK)

The Technological, Pedagogical and Content Knowledge
(TPACK) approach posits that technology, pedagogy and content
should be seamlessly integrated to promote technology-enhanced
teaching (9). Content knowledge refers to teachers’ comprehensive
knowledge of the domain they teach, for example, Academic English.
Pedagogical knowledge refers to the knowledge of the teaching
methods, which leads to the intersection of Pedagogical Content
Knowledge in the form of the methods and techniques used to deliver
content within a certain domain. Technology knowledge goes beyond
digital literacy and refers to how technology can facilitate or hinder
teaching practices.Teachers should have a strong knowledge of the
subject matter and what technologies are instrumental in moving this
discipline forward. The intersection of technological and pedagogical
knowledge reflects how teaching and learning can change with the use
of particular technologies.

TPACK suggests that all three components of the technology,
pedagogy, and content are intertwined and interact to deliver
successful technology-infused teaching and learning. The use of
technology should be constructive — teachers should know what kinds
of technology promote or impede learning. A recent modification to
the TPACK framework brings XK — contextual knowledge to the
forefront, which refers to “organizational and situational constraints
that teachers work within” (11, 77). TPACK is content or discipline-
specific; therefore, technological, pedagogical, content and contextual
knowledge will vary (8). To examine online teaching experiences in
Academic English classes across three universities in this study, we
applied the TPACK framework.

Methods. The case study design was applied to examine the ICT
integration across three universities. Case study research aims at
investigating phenomena in authentic settings (17). In this study, we
used reflections of three Academic English teachers representing three
universities: Inha University in Tashkent (IUT), Management
Development Institute of Singapore in Tashkent (MDIST), and
Westminster International University in Tashkent (WIUT). In
addition to the reflections, we examined the ICT artifacts such as
access to and availability of learning management systems (LMS),
video conferencing, and other types of software to deliver instruction
online. We also used teaching materials and internal documentation
of universities in regard to the teaching and logistical decisions
applied to online teaching. We chose the Academic English course
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because three of us — the authors of this article — taught AE courses
during the pandemic.

Below we describe the setting of three universities, followed by
the approaches to online teaching they adopted. Later, we present the
experiences of teaching Academic English online through the lens of
the TPACK framework (9).

Setting. All three participating institutions are international
universities where English is used as a medium of instruction. 1UT,
MDIST, and WIUT offer undergraduate and postgraduate courses in
business and technology across various schools. Details are provided
in Table 1. However, WIUT and MDIST have diverse courses like
law, fashion, design, and marketing. IUT has a Korean-like education
system, while WIUT and MDIST follow a British-like system. The
number of students in all three universities ranges between 1,500 to
5,000, and faculty numbers range from 50 to 170. All three
universities are located in Tashkent, the capital of Uzbekistan.

Table 1.
Participating Universities

University Schools Programs Students # Faculty #

T School of Logistics and Undergraduate 1680 30
Business Administration
Postgraduate
School of Computer and
Information Engineering

MDIST School of Business and Foundation Year 3700 50
Management

School of Banking and Postgraduate

Finance (MBA)
School of Tourism and
Hospitality

Undergraduate

School of Fashion and Design

School of Language and
Communication (FY)

WIUT School of Business and Foundation vear 4,639 170
Economics
Undergraduate
School of Law, Education,
and Technology Postgraduate

Approaches to Online Teaching

All three universities had their approach to delivering online
lessons. Table 2 provides more details in regard to technology and
decisions. At IUT, the university administration and academic
department decided to record lessons. Teachers were allowed to
record lessons at the university recording room, use the Zoom
platform, or record voiced PowerPoint Presentations (PPTS).
Moreover, all teachers were encouraged to use the E-class system and
Telegram to interact with students or announce assignment
information. The E-class was an official learning management system
in IUT to communicate and assess students’ academic performance
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during the pandemic semesters. In addition, IUT offered two more
systems, such as plagiarism tracker software Turnitin and the IUT
online education system, to share teaching materials with students.

In MDIST, it was decided to deliver classes via the Zoom
platform. The sessions were recorded and uploaded to the Blackboard
system for students from remote areas. The recordings helped students
who could have problems attending Zoom classes at designated times
due to the Internet or electricity outages.

WIUT used the Big Blue Button (BBB) as a video-conferencing
tool and WIUT Learning Board as the learning management system
to deliver synchronous sessions. That is, online classes were offered
in real time using BBB. Both students and teachers could access BBB
through WIUT Leaning Board, which was also used for uploading
recorded sessions and other learning materials.

All three universities finished the Spring 2020 semester online.
In IUT, the Fall 2020 semester was offered online, whereas, in Spring
2021 partially in person (6 weeks) and partially online (8 weeks).
However, the midterm and final examinations for most subjects were
conducted offline at the end of the semester (weeks 15 and 16). WIUT
started the academic year 2020-2021 online. In this way, for the first
eight weeks students attended classes online, and then they were given
an opportunity to come back to campus for an in-person instruction.
MDIST was the only university out of the three where English was
taught online during the whole academic year of 2020-2021.

Table 2.
Technological Solutions
University LMS Video Supporting Other Solutions
Conferencing Software
IUT E-class, IUT Zoom Telegram Ucell  Internet
online education Turnitin Traffic
svstem
WIUT WIUT Learning Big Blue Button Turnitin
Board
MDIST Blackboard Zoom Telegram

Turmitin

Results. As mentioned above, the TPACK (9) framework was
used to reflect on online teaching experiences in AE across three
international universities in Uzbekistan. The experiences are
discussed in terms of the changes in technology, pedagogy, and
materials design as well as the successes and challenges resulting from
these changes.

Technology. All three universities opted to use learning
management systems (LMS) and video conferencing software (Table
2). In addition, each university continued relying on internal
university systems giving access to LMS, rosters, scheduling, and
university emails. One of the widely used technologies was Telegram
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messenger, which was used for making announcements, clarifying
questions, and other communication. IUT also had an agreement with
one of the cellular companies in Uzbekistan — UCell, which allowed
them not to charge students for Internet traffic when using IUT’s
LMS. All three universities organized short professional development
courses for academic staff to learn how to use new technologies.
However, only WIUT could organize small sessions on the pedagogy
of teaching online, which turned out to be not as successful as planned
due to low teacher enrollment.

Pedagogy. Pre-pandemic teaching of AE relied on the tenets of
the Communicative Language Teaching (CLT) pedagogy across all
three universities (13; 15). Due to the online mode of instruction,
instruction turned out to be more teacher- rather than learner-centered.
For example, while WIUT and MDIST opted for synchronous
sessions via video conferencing software, at IUT teachers had to
record their lectures and upload them onto LMS. While IUT teachers
also had weekly synchronous meetings, they could not organize
discussions or other learner-centered activities due to low attendance
and participation. While AE teachers across three universities tried to
engage students by creating polls, using breakout rooms, and
practicing games in Kahoot, student engagement could have been
higher, partially due to the slow Internet connection, especially in
remote areas of Uzbekistan.

Materials Design. Some changes were also introduced in the
Academic English curricula across three universities. While all three
universities have little freedom regarding the curricula because they
have to be approved by ‘parent’ universities, specific changes had to
be introduced due to the online nature of instruction. For example,
MDIST faculty had to simplify tasks and assign longer assignments
such as reading and writing as homework. In contrast, IUT faculty had
to make their final assessments harder to decrease instances of
plagiarism. In addition, all three universities switched to electronic
submission of all assessments and adopted Turnitin to check for
plagiarism.

Successes. The changes introduced during the pandemic have
resulted in several successes. For example, while faculty members
received superficial training on using technology while teaching, we
observed a noticeable increase in digital literacy in all three
universities. For example, teachers became technologically savvy in
using various features within LMS, such as creating and facilitating
online discussions. In addition, teachers became more confident in
using such tools within video conferencing as breakout rooms for
small group discussions or polls to check for comprehension. This
might be due to exposure to various types of technology in their
teaching, which went beyond what was available through universities.
As a result, AE teachers across three universities felt more motivated
to use technology when teaching than before the pandemic.

Challenges. Nevertheless, there were a host of challenges as
well. The number one issue across the three universities discussed in
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this article and across the country, was the unstable Internet
connection. This resulted in such difficulties as turning off cameras
and microphones during classes which led to low student engagement.
This, in turn, led to poor student-teacher rapport because teachers did
not know students’ faces and names. Another major issue was the lack
of professional development on using technology when teaching
Academic English online, which limited teachers’ abilities in terms of
the materials design and planning of learner-centered classes. Finally,
we noticed increased plagiarism rates across three universities,
resulting in students’ poorer performance online compared to
traditional face-to-face AE classes.

Discussion and Recommendations

Online teaching experiences across three Uzbekistan
universities resulted in many successes and challenges.The analysis of
the experiences through the lens of the TPACK framework revealed
that teachers increased their digital literacy skills. As a result of online
teaching, teachers had to adapt learning and assessment materials to
meet the learning goals. In terms of pedagogical decisions, instruction
became teacher-centered. In this way, while the role of technology has
increased, there was no evidence of seamless integration of
technology, pedagogy, and content to deliver successful online
instruction.Poor integration of the ICT tools with online teaching
across three international universities in Tashkent might be due to the
limited experiences of faculty members with teaching online, which
echoes the findings in China and the U.S. (12; 18). In this way,
integrating the ICT tools across the three universities discussed in this
article resulted in the auxiliary level of engagement (18). Teachers
were exposed to different types of technology; however, they needed
more confidence and experience to apply the tools in their classes.

To promote the successful integration of ICT in education,
higher educational institutions in Uzbekistan should change how
online teaching and learning are approached. Below, we provide some
recommendations for research, policy, and practice.

In terms of research, there is a great need to conduct exploratory
studies of teachers’ and students’ experiences with online education
in Academic English courses, which can shed more light on how to
move the online education of AE forward. Hence, these exploratory
studies can inform quasi-/experimental studies examining the
effectiveness of blended and a/synchronous interventions of teaching
AE online across grades and settings. Another important area of
research is professional development studies examining the best ways
of teaching pre- and in-service teachers on teaching AE online.

The results of the research studies outlined above will also
inform policy decisions in regard to teaching and learning AE online.
For example, the presidential decree Digital Uzbekistan 2030 (3)
outlines only the development of digital literacy skills. Nevertheless,
online teaching of foreign languages includes more skills, as
suggested by the TPACK framework (9). Hence, new policy decisions
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in terms of teaching AE online may lead to concerted efforts of the
Ministry of Education and higher educational institutions to organize
and deliver professional development sessions on how to teach AE
online across all educational levels.

Finally, we still recommend starting teaching AE online with
the digital literacy sessions targeted both for faculty and students.
These sessions should focus on ethical behaviors in online
environments and the consequences of plagiarism. Hence, all students
should be required to have a minimum set of technological tools, such
as functioning microphones, headsets, and stable Internet to take AE
classes online. Also, even when educational institutions do not
provide structured professional development on teaching AE online,
teachers should be quick to work together on researching and trying
out new techniques. These can include new materials design methods,
increasing student engagement, and delivering complex materials.
These ideas motivate some teachers to undertake action research.

The list of recommendations outlined above is not exhaustive,
but we believe these are the first needed steps for a setting like
Uzbekistan. Seamless interaction among research, practice, and
teaching can move the online teaching of AE forward and provide
enriching experiences both for students and faculty.
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