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Abstract

Visual aids play active role in teaching Russian language because they enable students
learning the language in better way, giving them opportunity to realize the topic much more as
today’s effective method. This paper highlights some ideas of scholars’ for the use of visual aids
(e.g., animation videos, documentary films), and an experiment carried out with the staff at the
Department of Uzbek and Russian languages, Karshi Engineering-Economic institute as well as
with the professor-teachers at the Department of Russian language and literature, Karshi State
university, Karshi, Uzbekistan, in order to find out their attitudes according to the use of
documentary films in Russian language classes. The findings are shown in the below-mentioned
diagram.
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loxuxa dramoepauesna TYPAEBA
Karra yxuTyBun

V36ex Ba pyc THLIapH Kadeapacu

Kapmm Myxanaucinuk-ukTUCOIUET UHCTUTYTU
Kapin, V36ekucTon

AHHOTANUA

Pyc TunuHM yKuTHMIIA KyprasMaid KyJUIaHMalap caMapald 3aMOHAaBUM METOJulapJaH
Ooupu Oynmb, YKyBUMIapra THIHH MyKaMMall YpraHullira, MaB3yHH YyKyppOK aHriamra épaam
Oepanu. Makonaga, ONMMIIApHUHT Kypra3maiu KylaHMmainapiaH ¢oinananumura Oynran
MyHocabaTiapu Xakujaa aipum (Gukprapu KenTupuira(MacaiaH, aHUMAlMOH BUICIPOIMUKIIAD,
XYAOKaTIIM QUIbMIIAp), Xamaa pyc THIIM Aapciapuia XyiokaTin ¢uibMiapaaH (oinananumra
Oynran MyHocabaTmapuHu  Ypranumga Kapmm MyXaHAWCIMK-UKTUCOTUET WHCTUTYTUHUHT
“V36ek Ba pyc Tmmiapu” Kapeapacuna, xamaa Kapmm Jlapnat yausepcuteTHauar “Pyc Tiiu Ba
anabuérn” xadenpacugaru npodeccop-yKUTyBuUMiIap OuiaH cypoBHOMa YyTkaszwiau, Kapum
V36ekncron ONMHraH HATHKaNAp KyHHIarnIuarpaMMazia KelTHPHIITaH.

Kamut cy3nap: pyc THiIn; XyXXKaTiau GUIbM; SKCIIEPUMEHT; MYJIbTUMEIUS pecypciapu.

HUCITOJIb3OBAHUE JOKYMEHTAJIBHBIX ®UJIbMOB HA 3AHATHUAX
ITIO PYCCKOMY A3BIKY

Mexpunuco AzamatoHa SIPMATOBA

Crapmumii mpenoaaBartesib

KapmmHckuii MHXXEHEPHO-3KOHOMUYECKUH HHCTUTYT
Kapmu, Y30ekucran

Mexriniso_Y @mail.ru

loxuxa dramoepaunesna TYPAEBA
Crapuuii npenogaBaTeib
Kadenpa y30ekckoro u pycckoro si3bIKOB
KapmnHckuil MH)X€HEPHO-3KOHOMUYECKUI HHCTUTYT
Kapmu, Y30ekucran
AHHOTALUA

Harnsgaeie mocoOust UrparoT BaXKHYIO pOJib B OOYYEHUHU PYCCKOMY SI3BIKY, TaK KaK OHH
MOMOTal0T y4yallluMcs Jydlle U3y4daTh S3bIK, JAlOT UM BO3MOXKHOCThH JIy4Illeé OCO3HATh TeMy. B
CTaTbe MPHUBOJAATCA MHEHUS TpEernojaBareieil M YYeHbIX B OTHOIICHHWU HCIOJIb30BaHUS
HaIISITHBIX TIOCOOMH (Hampumep, aHMMAIIMOHHBIX BHACOPOJIUKOB, TOKYMEHTAIBHBIX (DUIHMOB),
a TaK)Ke OMMCHIBAETCS HKCIIEPUMEHT, MPOBEICHHBIN MpenoiaBaTesiMi Kadeapbl y30eKCKoro u
pycckoro s3bIKk0B KapImHCKOTro HHKEHEPHO-3KOHOMHYECKOTO HHCTUTYTA U Kadeapbl pyccKoro
A3blKa U JUTEepaTypbl KapIIMHCKOrO ToCyIapCTBEHHOI'O YHHUBEpPCUTETa [UIsl BBIICHEHUS HX
OTHONICHUSI K HCIOJIb30BAHUIO JOKYMEHTAIbHBIX (DUIBMOB Ha 3aHATHUSAX [0 PYCCKOMY SI3BIKY.

[TonmyyeHHble pe3yabTaThl MOKa3aHbl HAa JHAarpaMMe.
KiroueBble cji0Ba: pycCKHil SI3BIK; TOKYMEHTAJIbHBIH (DHIIBM; HKCIEPUMEHT; PECypChI

MYyJIbTUMEIHA.
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Introduction. The emergence of information and communication technology
(ICT) has made it possible for teachers and students to collaborate with each other
in diverse ways (15, 48). Teacher and textbook have formed the basis of the
education for a long time, consequently, with the help of the modern technology,
the possibilities of teacher-education textbooks, as well as the combination of
multi-media education in the classes ensuring the different resources.

The essential issue of the research is how to utilize and implement
documentary films and wwuhat they give to the students, whether it reflects target
needs of learners more than traditional method of teaching. Furthermore, to
achieve the aim of the investigation, the mixed-method approach was used to
collect the required data. We made experiments with sixteen Russian language
teachers on the issues of how effective the documentary film is in Russian
language classes. They were novice and senior teacher who were invited to be
interviewed according to instruction of research method. Eight novice and senior
Russian language teachers were from the Department of Uzbek and Russian
language, Karshi Engineering-Economic institute, and eight Russian language
teachers were from the Department of Russian language and Literature, Karshi
State University. The analysis of the data indicated that the majority of the
teachers had positive perceptions according to the use of visual aids, especially,
documentary films which reflected target needs of learners. The result was showed
in the below mentioned diagram.

1. The Advantages of multi-media in L2 classes. Multi-media tools
are simple to use and practice, consequently, they are effective in increasing levels
of students’ motivation, and they make classes more efficient. Furthermore, the
advantages of using audiovisual products in language teaching have been
acknowledged in several studies. Theses how exposure to visual and aural
elements in documentary films promotes learners extending vocabulary (11, 230;
17, 407; 19, 427), to learn certain pragmatic strategies in conversation, e.g.,
routines and to develop oral skills in general (7). However, more importantly, it
also gives students the chance to “see the ‘language in use’ (8, 308). This allows
them to see how paralinguistic elements are used indifferent contexts and cultures,
thus also broadening their intercultural communication competence, and to listen to
various accents, which is more difficult to pronounce because they are technical
language. Additionally, in teaching contexts, subject oriented- documentary film
has been described as “an authentic source material for non-native speakers in
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target environment (11, 233). Even though some scholars defined it as “written-to-
be-spoken-as-if not-written” but several recent studies have demonstrated the
similarities between film language and spontaneous face-to-face conversation, in
terms of authenticity and spontaneity (3, 17). Widdowson stats that a situation can
be understood as “an appropriate environment for a given piece of language as one
of the forms of social interaction between learners which creates the context for
authentic communicator as ‘a scenario’ which learners can change according to
their communication goals and needs (16, 56).We must give place to computer,
projector, Russian films, Russian short films, Russian cartoons, a television with
satellite antenna, video, ads and documentary films (10). When the instructor
supports the course by multimedia tools, it is seen that, it is more effective, and the
level of motivation of students increase. Moreover, the use of visual aids like
pictures, videos and projectors encourage students to read texts with interest, which
make it easier for them to understand technically complicated words (4). This
proves the use of visual aids act as ‘vehicles’ that can be used to enrich and
enhance the act of reading and consequently, the use of multimedia applications for
language teaching and learning, it has been stated that the insertion of visual aids in
teaching enables authentic communication between students and written contexts
(18, 184). Besides, the insertion of animation of texts and graphics in the web-
based multimedia as a tool to teach Russian language increases students’ interest in
learning and watching documentary films.

In order to cope with the learning problem, visual aids such as graphics,
illustrations, pictures, audio, and video can be used to serve as a helpful tool in
facilitating students’ understanding of the literary concepts occurred in the texts
(14, 14). The characteristics of the visual aids like sound, light and color can
trigger and stimulate students’ understanding of the texts.

2. Utilization of Documentary films. Digital storytelling (DST) is an
artful combination of personal voice, images, music, sound, and/or text, usually
presented as a short video of 3-5 minutes (12, 25). It can take various forms, such
as “artistic videos, documentaries, Claymation [a type of stop motion animation,
which makes an object appear to move on its own], and screenplays” (15, 441). We
teach Russian language to the first course students who study for bachelor’s
degree, they learn Russian language as a second language according to the study
program and curriculum. They are non-native speakers. In teaching languages, we
mostly need technological aids. We could motivate students watching documentary
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films, which give information about the topic. Additionally, one of the interesting
and challenging documentary film we taught was about “Tretyakov Gallery”
located in Moscow, Russia, which houses plenty of masterpieces, exhibitions of
ancient and modern arts, as well as museums. “Tretyakov Gallery” gave learners
much information about them. After demonstration of documentary film“visiting
toTretyakov Gallery”, students were very impressed, they felt as if they were in the
Gallery and touched the objects by themselves, and those involved the students
learning Russian language with pleasure. Besides, for self-learning purposes,
students may watch video dataon YouTube about “Tretyakov Gallery” on the
internet web sites whereas they may watch and listen to it with subtitles in Russian,
which allow them to comprehend the speech.

We cannot bring gallery in our language classes to show a student that is
why, in presenting documentary film about galleries or museums; we need IT
resources, which describe full text about the topic. Utilization of documentary
films in teaching language, gave us effective result; students found this method
more challenging and interesting to follow and acquired more knowledge than ever
before. Hence, we decided to carry out experiments with teachers of Russian
language in order to find out their beliefs, attitudes, and opinions according to
effective use of documentary films in teaching Russian language and its reflection
the target needs of learners. In such case, we used following method of research.

3. Methods of research. Without knowledge of research methodology,
teachers will be handicapped in conducting program evaluation and improvement
(6). We used a mix-method approach in which the researcher simultaneously
collected both quantitative and qualitative data using a questionnaire and face-to
face interview. Respondents consisted of eight Russian language teachers from the
Department of Uzbek and Russian languages, Karshi Engineering-Economic
institute, and eight Russian language teachers from the Department of Russian
language and Literature, Karshi State University, Karshi, Uzbekistan. Furthermore,
sixteen language teachers were invited to be interviewed. The interview was
guided by a list of questions that were based upon the nine research questions. The
first drafts of the questionnaire protocol were examined by two experts in the field
of teaching Russian language to ensure the validity of the instruments. The
respondents’ comments were also taken into account for its improvement. The
respondents also had no difficulty to answer the interview questions because they
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were clear and understandable. We would prefer open questionnaire for the aim of
the research. The open questionnaire consisted of the following questions:

1. What gives you visual aids?

a) enable students to speak and discuss;

b) make students be bored;

c) improving learners’ reading skills;

d) involving students only watching movie.

2. Why do you prefer teaching documentary film on topic in
your classes?

a) due to enhancing writing skills of learners;

b) due to involving students learning the subject better;

c) due to developing their comprehension in L2;

d) due to engaging them watching and listening to documentary;
films.

3. Do your students gain something new from watching
documentary films?

a) yes, they acquire more vocabulary from documentary films
than textbooks;

b) yes, they may gain much information relevant specialty after
having watched documentary films;

c) yes, they may only be aware with the knowledge what they
have learned from textbook;

d) yes, they may perceive technical Russian language.

4. Do the Documentary films motivate students to be
interested in subject matter?

a) yes, they do;

b) no, they do not;

¢) no, they only like watching documentary films;

d) yes, documentary films really motivate my students learning
subject matter in FL.

5. What is your purpose of using documentary films?

a) my purpose is to convey new knowledge and experience to
them;

b) my purpose is to improve their speech in L2;

C) my purpose is to achieve in students’ comprehension of
subject matter in L2;
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d) my purpose is to show them language in use.

6. Does Documentary film on topic enable students do role-
play activity?

a) yes, it does;

b) sometimes, it does;

c) surely, it gives them instruction how to make role-play activity

d) vyes, it promotes our students perform as specialist in Russian
language classes.

7. Do your students need documentary films and why?

a) yes, they do because it promotes them improving their speech
in L2,

b) yes, they do because it helps them enhancing comprehension
of Russian language;

c) yes, they do because it may give them knowledge, idea;

d) yes, they do because it reflects the target needs of students.

8. What do you think what gives to your students
documentary films?

a) they give learners stimuli in learning the language;

b) they enable them thinking creatively, discuss, express,
exchange ideas with each other;

c) they improve linguistic skills of learners;

d) they allow learners understand and perceive Russian language
better.

9. How do you consider; what kinds of activities are
appropriate for description of demonstrated documentary films?

a) role-play;

b) brainstorming;

¢) adding statements;

d) picture narrating.
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4. Findings and discussion. This part discusses teachers’ perceptions,
beliefs, and wishes according to the use of documentary films in Russian classes.
As a result, analysis of collected data showed following.

In the data analysis, we calculate the data from the interview as percentage.
According to the 1%'question; (a) Enable students to speak and discuss (100%). If
we analyze 2" question; (b) Due to involving students learning the subject (90%).
As we came into conclusion according to the 3" question after interview, option
(b) Yes, they may gain much information relevant specialty after having watched
documentary films (95%). In the 4" question, option (d) yes, documentary films
really motivate my students learning subject matter in FL (95%). According to the
5t question, option (a) my purpose is to achieve in students’ comprehension of
subject matter in L2 (98%). In the 6™"question, option (b) d. yes, it promotes our
students perform as specialist in Russian language classes (98%). In the
7""question, three options (a, b, ¢) showed higher percentage (90% and 98%). In
the 8t"question, option (c) they improve linguistic skills of learners (100%). As we
analyzed the 9™ question according to the method research, we found out that
option (a) was chosen by sixteen participants (100%) during the interview (a) role-
play. In a study, it is observed that teachers are very pleased with using multimedia
elements, and they think that this experience is interesting, motivating and
contribute to their education (1, 9-18). Some advantages of multimedia elements
are following.

1. It supports more effective training and practice on the subjects.

4. Students can gain up-to-date information according to the topic.
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6. Creation of a digital story allows learners to collaborate and share their
stories with each other. This can build and enhance students’ collaboration skill.

7. Students can practice their Second language in integrated and creative
ways.

8. Students use different resources, such as vocabulary, grammar, and non-
linguistic resources to create meaning and think creatively of how these resources
hang together to communicate the intended message/meaning.

9. Build students’ self-confidence in speaking language through digital
stories because they could record and edit their oral performance.

The more time a student devotes to the learning of a second language, the
higher his/her level of proficiency will be (5, 26).

Conclusion. Today, the students have great opportunity for acquiring
foreign languages through multi-media application in the classes of languages.
Teachers mostly organize educational process with the use of electronic media in
order to enable learners be interested in subject. Engaging students with digital
stories as a product of digital storytelling (DST) is a time-consuming activity, but
the DST project is rewarding as learners are actively involved in
documenting/collecting, sorting out, creating, analyzing, and combining visual
artifacts with written text (9, 494). A. N. Bogomolov (2, 32) stated that the virtual
learning environment is a unified information training field, which enables the full
realization of a complex of innovative individual-centered learning technologies
aimed at remote pedagogical contact, providing a high degree of student’s
autonomy in choosing the trajectory of learning, self-control of the chosen path of
learning and that encourages self-evaluation of educational achievement.
Furthermore, findings showed that visual aids, especially, role of documentary
films in teaching Russian language in the classes, improve students’ linguistic
skills as well as background knowledge of learners according to specialty. We may
see the results, which are collected during the interview with the novice and senior
teachers of Russian language in the above-mentioned diagram. We teach Russian
language as a second language. This language is more demanding for employment
of learners in the factories like: Lukeoil, Shurtan Oil and gas, Inter-Engineering,
Chemical Complex, and others in the regions of Kashkadarya province.
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