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AHHOTaNuA

Arap yTunaérran aapc €kca, Kymuwidk (aHHHU SIXIIH ypraHumra Moiwi oynaau. 1y
Makcaia cuH(pja MHIVIM3 TWIMHYU YpraTuiia YKyBUWIApHU parOaTiIaHTUPULI Ba KU3UKTUPUILI
MakKcaauaa TWI YpraTyBUMjap TOMOHHMJAH OMp KaH4Ya YPUHUILIAp amalra OIIWPHIIH.
Adcycku, ymby napcnap xap I0MM XaM XaMMa ypranyBuniap/Tanadanap TOMOHHIAH WKOOUN
KaOyn KuianmHaBepMmanau. byHra ca®abd — Ou3 TamabamapHUHT JapCHU YpraHUWIIAAH KaHaal
MakcaJl Ba HaTIDKaJIapHM Ky3JaraHuHU oJiauHAaH OmnmMaciurumusaup. lllynpait makcagHu
AQHUKJIANI YIyH Typau €miaru y30eK MHUIaTUra MaHCyO THII YpraHyBUMJIAPUHUHT Y4 TYPyX
BaKWIapu: ypra MakTa® VKyBumiapH, Tajgabanap Ba OUTUPYBUMJIAPHUHI WHIJIU3 TUJIMHU
YpraHumiad aHUK MaKCaJJapuHU OWJIMII YYyH CaBOJIHOMA TapKaTHIAW. VHIIN3 THIMHA
ypratumia X1y HaTHKajlapra SpHIIuil yuyH €imra Hucoarad Gpapk KWIaJura Kuxariap Xam
MyXoOKaMma KWIMH/Y Ba U3JaHUILIap 0Ju0 OOpuiiu.

AHHOTANUA

BoJIBIIMHCTBO 10/1€1 CKJIOHHBI XOPOIIO YYUTHCS, KOTIa UM HPaBITCSA YpPOKU. B cBsA3M ¢
3TUM CO CTOPOHBI Y4YUTEIs BO BpeMs YpOKa MNPEANPUHUMAIOTCA METOJbl MOOUIPEHUS H
MOTHUBHUPOBAHHUS YYAIIUXCS K M3YYEHUIO AHIJIMUCKOTO s3blka. HO, K COXalleHWIo, Takue
NpUEMBbl HE BCErja MAAalOT CBOU pe3yibTaThl. OJTO MPOUCXOAUT BBUAY MaJIOM CTENEHU
M3YYEHHOCTH BOMPOCA: MbI OOBIYHO HE 3HAEM, YETO CTYJIEHTHI OKUIAIOT OT ATHX YPOKOB.

C uenpro M3y4uTh MNPEANOYTEHUS W OXUIAHUS TPEX BO3PACTHBIX TPYIIL: y4dalIUXCA
CPEIHHMX WIKOJ, CTYJCHTOB M BBIMYCKHHUKOB — CTYJEHTaM OBLIO MPEIJI0KEHO 3aroIHUTh
aHkery. TakuMm o00pa3oMm, B O3TOH cTaTbe OOCYKOAIOTCS KOHTPACThl MEXKIY pa3HBIMU
BO3PAaCTHBIMU TpyNIaMud C I1EJIbI0 CclejaTh KOHKPETHBIE BBIBOJABI B cdepe o00yueHus
AHTJIMHACKOMY SI3BIKY.

Abstract

Most individuals have a tendency to learn well when they feel happy with the lessons.
Along these lines, there have been a few endeavors to encourage or motivate students to learn
English in the classroom by arranging lessons premium and propelling. Unfortunately, some of
these lessons won't function admirably with a few gatherings of understudies. This is on the
grounds that we don't generally know students choice and expectations of the lessons.

Keeping in mind the goal to investigate their preferences and expectations, Uzbek
students from three different age groups: secondary school learners, students, and graduates
were asked to complete the questionnaire in order to finish a survey with a specific end goal to
give their originations of preferred English lessons. Contrasts between age gatherings were
talked about with a specific end goal to give productive implications to English language
teaching and learning.
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Kanur cy3aap: Typau €mgard TypyxJjap, OJHM TabJIUM, YpTa MaxcyC TabjiIuM,
YKyBumiiap ag3an Ouirat Kuxatiap.

KiroueBble ciioBa: pasHble BO3pacTHbIE TPYIIbI, BBICHIEE OOpa3OBaHME, CpeIHEE
o0pa3oBaHue, MPEANOUYTCHUS YUAIIUXCA.

Keywords: different age groups, higher education, secondary education, learners’
preference.

The English language has been actualized in classrooms in Uzbekistan for a
very long while and different methodologies of educating have been utilized to
advance learning. Be that as it may, Uzbek learners start to appear to be effective
with their learning. They have a tendency to have negative mentality towards
taking in the language and need certainty to utilize the dialect in regular daily
existence.

One vital clarification for this failure is confuses amongst teaching and
learning approaches (Allwright and Bailey, 1991). Consequently, if instructors
take in more about their learners and the learners' inclinations on the lessons, they
are in a superior position to envision such jumbles and devise more compelling
procedures for crossing over the holes amongst teaching and learning
(Littlewood, et al., 1996).

Littlewood utilized variable investigation to sort contemplated elements
into three sorts of classroom, in particular, communication-oriented lesson, form-
oriented lesson and control-oriented lesson. However, this review did not
concentrate on inclinations that may be diverse in view of some foundation of
learners, for example, age, major of study, and sex. This review expects to
concentrate on exploring inclinations of learners from different age groups since
when learners get more established, they appear to have encountered both
learning and utilizing the language to an ever increasing extent. Furthermore,
development is probably going to be produced in one's life. More younger
learners have a tendency to be less develop than the more established one and
they will be increasingly develop when they grow up.

In this review, "lesson" is characterized as "an organized timeframe in
which understudies are instructed about something"”. It includes three parts: 1)
objectives, 2) activities and procedures used to achieve the objectives and 3)
materials used during the lesson. The results of each stage were discussed in order
to help them to see their achievements.

Candidates from three age groups, secondary school learners, students and
graduates were chosen to partake in the review. The members were 12-17 years
of age, 18-21 years of age and 22-56 years separately. There were 100 members
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in the initial two groups and 50 in the last group. They had never experienced any
learning experience outside the country.

A survey consisted of 2 sections: 1) individual data and 2) learners'
preference on the three parts including goals of the lesson; activities and
methods; and instructional materials.

The activities, procedures and materials specified in the survey were
assembled from 10 teachers lesson plans, whreas the information from the survey
were counted so as to get the recurrence of reactions. At that point the
information was investigated by rate.

Accordingly, the results show the consequences of the present review
identified with the examination of inclinations of understudies from different age
groups. The outcomes are displayed in light of the three components of a lesson:

1) goals and objectives of a lesson,

2) activities and procedures used to accomplish the objectives and

3) materials utilized during the lesson.

So, the following goals or objectives of English lessons are preferred by
students:

Two areas of objectives or destinations of English lessons the students
choice were examined. One included the objectives or goals of English lessons
they favored. The members were made a request to react to the question, "which
objective of English lessons do you lean toward?". They were to pick whether
they favored learning for no particular reason or for learning. The other one
concerned the abilities including listening, speaking, reading and writing as well
as sub-skills including grammar, vocabulary and cultures that they preferred
learning. The results are described in Tables 1 and 2 respectively:

Table 1 demonstrates that the greater part of the secondary school learners
(69%) and students (73%) preferred learning English for fun and half of the
graduates also preferred it. On the other hand, the rate of secondary school
understudies, students and graduates leaning toward lessons going for learning
was 31, 27 and 50 separately.

80
70
60 - B High School students (12-17 y)
50 -
40 - B Undergraduates (18-21y)
30 -
20 Graduate
10 - (Over 21)
0 -
For fun for learning

- 1N 1
WWW.]JOUlTaple 1 Percentage of Students’ Preferred Goals or Objectives of English Lessons
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Table

2 uncovers that the inclinations of skills and sub-skills of the three groups
were to some degree comparable. For the dialect aptitudes, the vast majority of
the secondary school understudies (55%) and students (37%) preferred learning
listening. Correspondingly, 27% of graduates preferred it too. Also, the vast
majority of the graduates wished learning speaking. It can be inferred that the
majority of the participants had a tendency to lean toward communication skills.
For the sub-skills, it can be obviously observed that most of the members in the
three groups chose learning vocabulary.

s _ As we know, for completing
i TETTT the goal teachers need to deal with
20 PR activities and  procedures of the
P lesson.  Therefore, this area
S L A introduces the participants' choice
& towards exercises and strategies of
Table 2. Percentage of Students’ Preferences towards skils and sub-skils ~— T\WO |anguage skills: |istening and
reading. The grouping of the activities in the lesson plans depended on
communicative language teaching (CLT). Listening lessons frequently take after
3 stages comprising of pre-listening, while-listening and post-listening as well as
reading lessons too (Richards and Bohlke, 2011). Writing and speaking were
disposed of from the review since they were not expressly educated in the pre-
service instructors' lessons. They were normally found as post-listening or post-
reading activities.

Actually, survey found that most of the participants preferred pre-listening
questions to guessing and absence of pre-listening activities. Surprisingly, 30% of
secondary school learners thought that pre-listening activities were unimportant.

However, there appeared to be no contrast between secondary school
learners' and graduates' choice towards while-listening activities. Half of them
preferred reading the questions before listening, whereas the other half favored
reading the questions while listening. Perusing the inquiries while tuning in. For
students, the vast majority of them (78%) preferred reading the questions before
listening.

On the other hand, the post-listening activity with the most astounding rate
of participants was utilization of what they heard or learnt to ordinary
circumstances. This movement was allocated as writing or speaking assignment
identifying with the listening text. Furthermore, it is likely that the more
established the candidates of the higher education chose applying what they heard

Graduates |ower 21}
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to regular daily existence. In addition, almost the similar picture was observed
with reading lessons stages too.

Here, it would be better if we mention that almost all candidates chose the
usage of various materials within a lesson. We should stress that our youth
consider learning by testing modern materials like power points, videos, music
instead of blackboard and books. From their point of view they make lessons
more entertaing and meaningful.

If we summarise the results we may see that most of learners consider
learning vocabulary, because of its importantance in the center of language
teaching and learning (Lewis, 1993). According to Rubin and Thompson “One
cannot speak, understand, read or write a foreign language without knowing a lot
of words”. However, in order to provide a successful lesson teachers need to stage
the lesson with pre-, while-, and post- stages and using guessing techniques is a
right key to successful learning. Whreas, using variety techniques in teaching
simply motivates to language learning to students. In addition the learners of
secondary education highly demand the usage of various communicative
language teaching techniques in their 45 minutes of lesson. For example, they
showed their interest on using videos, music, role plays, simulations, debates and
discussions, instead of memorising boring grammar rules.

To conclude with one can say that this study couldn’t completely
investigate all necessary tools of learners preference, however it could investigate
that all groups of learners desire to learn, but the right way of organisation needs
soem science from teachers.
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